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Name	 Gender	 Group	 Parent		
Participation	
Notes	
Ren	 Boy	 Elephant	 Yes	 He	is	active	in	class.		His	family	moved	from	a	big	city	in	2013,	and	since	then,	he	has	been	in	the	nursery	school.	Yuma	 Boy	 Elephant	 Yes	 He	is	a	friendly	boy,	and	he	loves	to	talk.		His	older	sister	attended	the	school.		He	has	been	in	the	nursery	school	since	he	was	one	year	old.			Sota	 Boy	 Elephant	 Yes	 He	is	quiet	but	smart.		He	lived	in	the	States	until	he	was	two	years	old.		He	has	been	in	the	school	since	he	moved	back	to	Japan.			Hina	 Girl	 Elephant	 No	 Younger	sister	of	Wakana.		She	is	responsible	and	does	not	hesitate	to	speak	up.		She	plays	a	leader	role	in	the	Elephant	class.	Yamato	 Boy	 Cat	 Yes	 He	is	one	of	the	quiet	ones	in	class,	but	he	is	smart.		He	loves	to	play	with	his	boy	friends	at	the	school.					Sakura	 Girl	 Cat	 Yes	 She	is	friendly	and	loves	to	talk.		She	goes	abroad	with	her	mother	quite	often.		She	has	been	at	the	school	since	she	was	two.	
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Mei	 Girl	 Cat	 No	 She	is	quiet	in	class,	but	she	is	also	friendly.		She	enjoys	having	personal	interactions	with	the	teachers.		Rio	 Girl	 Cat	 Yes	 She	is	smart	and	outspoken.		Her	older	sister	attends	the	after-school	programme	at	the	school.		She	is	picked	up	before	lunch.			Daiki	 Boy	 Cat	 Yes	 Twin	brother	of	Itsuki.		He	is	active	in	class.		He	often	makes	funny	comments	to	make	his	friends	laugh.			Itsuki	 Boy	 Cat	 Yes	 Twin	brother	of	Daiki.		He	is	more	serious	as	compared	to	Daiki,	but	he	also	loves	to	have	fun.		Their	younger	brother	attends	the	nursery	school	with	them.			Minato	 Boy	 Whale	 Yes	 He	is	active	and	funny	in	class.		His	family	moved	to	a	different	city,	so	he	left	the	nursery	school	in	September	2015.		Nanami	 Girl	 Whale	 Yes	 She	is	quiet	in	class,	but	she	loves	to	talk	outside	the	classroom.		She	went	to	a	Japanese	preschool	before	and	came	to	the	nursery	school	when	she	was	three.			Airi	 Girl	 Whale	 Yes	 She	is	shy.		She	enjoys	many	extracurricular	programmes	outside	the	nursery	school.			
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Name	 Gender	 Nationality	 Notes	Mr.	Peter	Stewart	 Male	 American	 He	is	the	head	English	teacher	coordinating	the	daily	English	lessons.		He	has	been	working	at	the	nursery	school	for	over	five	years.		Married	to	a	Japanese	lady	and	speaks	Japanese	well.	Mr.	John	Anderson	 Male	 American	 He	works	as	an	English	teacher.		He	came	to	Japan	in	the	same	year	the	data	collection	took	place.			He	had	lived	in	Japan	for	two	years	before	coming	to	the	nursery	school	to	work.	Ms.	Lucy	Anderson	 Female	 American	 She	is	the	wife	of	Mr.	Anderson,	and	she	works	as	an	English	Teacher	and	a	child	caregiver.		She	took	a	maternity	leave	from	September	2015.	Mr.	Rob	Bird	 Male	 American	 He	works	as	a	part-time	English	teacher.		He	comes	every	Wednesday	to	teach	lessons.		He	has	been	living	in	Japan	for	three	years.	Ms.	Hitomi	Takahashi	 Female	 Japanese	 She	is	a	certified	child	caregiver	and	works	as	the	head	child	caregiver.		She	also	teachers	some	Eiken	classes.		She	has	enough	competence	in	English	to	carry	easy	conversations	and	teach	
Eiken	materials.	Mr.	Kensuke	Suzuki	 Male	 Japanese	 He	works	as	an	Eiken	teacher.		He	has	lived	in	America	as	a	foreign	exchange	student.		He	studies	for	taking	the	nursery	teacher	certification	tests	in	the	near	future.		
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with	the	Tulip	and	Peach	children	(2015.10.01	Cat	Class).		Mr.	Anderson’s	suggestion	infers	that	the	four	or	five-year-old	Cat	boys	were	acting	like	one	or	two-year-olds	in	the	classroom.		By	shaming	them	in	this	particular	way,	Mr.	Anderson	attempted	to	correct	the	immature	behaviour	of	the	Cat	boys.				In	addition	to	socialising	children	to	proper	behaviours	in	the	classroom,	the	English-speaking	teachers	use	the	shaming	strategy	to	encourage	children	to	speak	English	at	age-appropriately	expected	levels.		The	English-speaking	teachers	highly	expect	children	to	use	English	for	acquiring	the	language.		The	following	excerpt	provides	an	indirect	but	illustrative	example	of	how	children	are	socialised	into	the	practice	of	speaking	English	at	age-appropriate	levels.		This	particular	interaction	involves	Mr.	Stewart,	two	Whale	children,	and	the	researcher	as	a	participatory	observer	in	one	English	lesson.		In	this	class,	Mr.	Stewart	is	teaching	about	Thanksgiving,	and	in	this	particular	segment	of	the	class,	he	is	explaining	that	vegetables	and	crops	grow	well	in	some	parts	of	the	world	and	not	so	well	in	others.				Excerpt	2	(Mr.	St	=	Mr.	Stewart;	Riko;	Ayano)		Mr.	St:	 you	eat	rice	a	lot	right?	(.)	do	you	think?	(.)	we	could	if	we	took	the	Japanese	rice	and	went	to	America	and	planted	and	had	lots	of	rice?	(.)	not	everywhere	right?	(.)	for	example	(.)	my	hometown	(.)	is	very	different	from	here	(.)	very	very	different	(.)	for	example	(.)	where	is	my	(.)			((Mr.	Anderson	looks	for	a	picture	of	his	hometown	on	his	iPad.))			 this	one	(.)	does	this	look	like	anywhere	in	Japan?	(.)	what	do	you	think	(.)	do	you	think	there	is	(sic)	places	like	this	in	Japan?	(.)		Riko:	 no	(.)		Mr.	St:	 you	don’t	think	so?	(.)	what	do	you	think	(.)	places	like	this	in	Japan?	(.)		((The	researcher	shakes	his	head.))	
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Ayano:	 he	doesn’t	speak	like	a	baby	(.)		Mr.	St:	 (h)	that’s	right	(.)	because	shaking	your	head	is	not	saying	anything	(.)	baby	talk	(.)		Ayano:	 I	hear	the	baby	did	it	here	(.)	 (05.11.2015	Whale	Class)		These	series	of	interactions	begin	with	Mr.	Stewart	showing	Whale	children	a	picture	of	his	hometown	in	the	desert	part	of	the	United	States.		He	then	asks	the	children	if	they	think	there	are	places	like	his	hometown	in	Japan.		Riko	responds	with	a	negative	confirmation.		Then	Mr.	Stewart	turns	to	the	researcher	in	the	back	of	the	classroom	and	asks	the	same	question.		The	researcher	reacts	to	the	question	by	simply	shaking	his	head	to	signify	his	answer.		In	this	particular	moment,	Ayano	tells	Mr.	Stewart	that	the	researcher	is	acting	like	a	baby.		This	comment	makes	Mr.	Stewart	laugh,	and	then	he	confirms	that	simply	shaking	head	is	how	a	baby	communicates.				Although	this	is	not	an	interaction	where	the	English-speaking	teacher	is	using	the	shaming	strategy	directly	to	children,	it	is	significant	in	at	least	two	ways	to	understand	the	use	of	shaming	for	socialising	purposes.		First,	it	is	evident	that	Ayano	is	well	socialised	in	the	shaming	practice.		She	refers	to	the	researcher’s	non-verbal	response	to	Mr.	Stewart’s	question	as	baby	talk.		Ayano’s	reference	to	baby	talk	suggests	that	she	has	been	socialised	to	the	idea	that	merely	shaking	head	is	not	enough,	but	it	is	expected	to	use	words	in	answering	questions.		Second,	it	is	notable	that	Ayano	uses	her	socialised	knowledge	to	judge	others,	in	this	case,	the	researcher.		It	shows	that	this	particular	practice	of	shaming	through	calling	a	certain	non-verbal	reaction	baby	talk	is	well	acquired	by	Ayano	to	the	extent	that	she	can	apply	her	knowledge	for	making	a	critical	judgment.				Immediately	after	the	class,	Mr.	Stewart	explained	in	a	conversation	that	he	used	this	strategy	to	make	sure	that	his	students	used	words	in	responding	to	questions.					
	 122	
Excerpt	3	(R	=	Researcher;	Mr.	St	=	Mr.	Stewart)		R:	 You	asked	me	a	question	and	I	just	nodded.		Mr.	St:	 Oh	that.		I’m	trying	to	get	them	to	speak,	a	lot	of	them,	most	of	the	kids	go	to	the	easiest	thing	like	not	saying	anything.		Just	for	yes	and	no,	they	just	shake	their	heads	or	not.		So	for	them,	trying	to	get	them	to	speak.		No	no	you	can’t,	that’s	babies	can	do	that.		You	guys	can	use	your	words.				R:	 That’s	just	one	of	your	strategies	that	you	use?	Mr.	St:	 One	of	the	strategies.		R:	 Okay.		Mr.	St:	 Not	necessarily	that’s	only	babies	do	that.		Even	a	baby	can	do	it.		You	can	do	it	better.				 (05.11.2015	Whale	Class)		In	his	explanation,	he	confirms	that	he	uses	this	particular	strategy	to	make	children	use	words	and	have	verbal	interactions	at	the	level	they	are	expected	to	perform.		He	clarifies	that	the	underlining	message	is	that	even	babies	can	do	it,	so	the	children,	especially	in	the	Whale	group,	can	use	words	to	answer	and	express	their	opinions.		The	strategy	of	shaming	by	making	references	to	a	baby	or	the	younger	age	groups	appears	to	be	successful	in	making	children	use	English.		In	this	light,	the	shaming	strategy	socialises	children	into	the	expected	linguistic	practice	of	responding	with	words,	and	to	a	greater	extent,	to	learn	English	through	using	it	in	interactions	with	the	English-speaking	teachers.				To	further	explore	the	use	of	shaming	as	a	language	socialisation	practice,	it	is	worthwhile	to	examine	a	reverse	use	of	the	shaming	strategy.		The	shaming	strategy	can	be	seen	as	a	“downgrading”	process	that	helps	children	understand	the	gap	between	where	they	are	performing,	or	in	Mr.	Stewart’s	words,	“go	to	the	easiest	thing”	
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pointing	one	by	one	he	asks	who	thinks	that	particular	child	makes	a	good	class	leader.		The	children	express	their	opinions	by	raising	their	hands,	and	then	Mr.	Stewart	asks	why	the	child	in	question	would	be	a	good	class	leader.				Excerpt	9	(Mr.	St	=	Mr.	Stewart;	Wakana;	Nanami;	Riko)		Mr.	St.	 who	thinks	Ayano	would	be	a	good	leader	(.)	one	two	three	four	five	six	(.)	also	six	(.)	alright	(.)	Wakana	why	do	you	think	Ayano	would	be	a	good	leader	(.)		Wakana:	 because	sometime	Ayano	play	with	me	every	day	(.)		Mr.	St:	 so	sometimes	she	plays	with	you	every	day	(.)	or	she	plays	with	me	every	day	(.)	because	sometimes	and	every	day	is	like	(.)	you	know	(.)	contradicting	(.)	so	she	plays	with	you	every	day?	(.)			Wakana:	 yea	(.)		Mr.	St:	 okay	that	makes	her	a	good	leader	(.)	why	do	you	think	so	Nanami	(.)			Nanami:	 because	(.)	sometime	I	was	fighting	with	someone	and	I	was	crying	(.)	Ayano	sometime	tickle	me	(.)			Mr.	St:	 oh	(.)	that’s	good	(.)	she	like	(.)	tickling	that	makes	you	feel	better	right?	(.)		Nanami:	 yeah	(.)	Mr.	St:	 so	she	is	comforting	(.)	she	comforts	you	she	made	you	feel	good	right?	(.)	good	(.)	Riko	(.)	why	do	you	think	she	would	be	a	good	leader	(.)			Riko:	 because	if	I	(?)	(.)	she	will	cry	so	(.)			Mr.	St:	 if	you	sit	in	(?)	(.)	she	would	cry?	(.)	if	you	what	(.)	
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Riko:	 if	I	said	you’re	not	a	good	leader	(.)	she	will	cry	so	(.)		Mr.	St:	 oh	if	you	said	to	her	you’re	not	a	good	leader?	(.)	how	does	that	make	her	a	good	leader	if	she	cries	(.)	well	that’s	probably	not	a	good	answer	(.)	but	okay	(.)	everyone	has	their	opinions	okay	(.)	 	(29.01.2016	Whale	Class)		In	this	particular	segment,	Mr.	Stewart	asks	a	series	of	“why”	questions	and	urges	some	of	the	Whale	children	to	provide	rationales	for	sustaining	Ayano	as	a	good	class	leader.		Wakana,	Nanami,	and	Riko	are	all	able	to	provide	their	supporting	reasons	with	some	help	from	Mr.	Stewart.		Mr.	Stewart’s	last	comment	on	Riko’s	response	is	particularly	notable	for	understanding	the	socialisation	process	through	the	use	of	“why”	questions.		Riko’s	explanation	as	to	why	she	thinks	Ayano	is	a	good	leader	is	if	she	said	Ayano	were	not	a	good	leader,	she	would	cry.		Mr.	Stewart	evaluates	Riko’s	explanation	as	“not	a	good	answer,”	suggesting	that	Riko’s	rationale	does	not	describe	a	good	class	leader	and	is	not	friendly	to	Ayano.		These	evaluations	could	lead	to	corrective	measures	by	Mr.	Stewart.		However,	a	notable	observation	at	this	moment	is	that	Mr.	Stewart	discontinues	his	negative	feedback	and	complements	Riko	for	having	an	opinion.		Mr.	Stewart’s	acknowledgement	of	Riko’s	explanation	suggests	that	for	Mr.	Stewart,	it	is	more	important	that	children	have	their	opinions	and	are	willing	to	express	them	than	they	provide	“right”	answers.			This	analysis	reflects	the	English-speaking	teacher’s	ideology	of	an	independent	learner	who	can	think,	form,	and	express	ideas	and	opinions.		The	two	examples	from	the	Thanksgiving	lesson	and	the	group	discussion	on	good	class	leader	show	how	the	English-speaking	teachers	use	“why”	questions	to	socialise	children	into	more	individualistic	and	independent	learning	that	they	attempt	to	develop	and	reproduce	among	the	children	at	Mountain	View	English	Nursery	School.				The	views	of	the	Japanese-speaking	teachers	and	the	parents	of	the	participating	children	provide	multiple	perspectives	to	further	examine	and	holistically	understand	the	English-speaking	teachers’	use	of	“why”	questions	for	socialising	children.		In	the	interview	with	Mr.	Suzuki,	he	shares	his	observation	of	how	his	English-speaking	colleagues	use	“why”	questions	in	a	simple	interaction	with	children.			
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7.1	Beating	the	Tests		As	discussed	in	chapter	two,	the	English	language	teaching	and	learning	in	Japan	is	geared	towards	preparing	students	for	the	highly	competitive	university	entrance	examination	(LoCastro,	1990).		The	long-established	examination	system	has	developed	and	justified	the	tradition	of	studying	English	for	tests	(Kobayashi,	2001;	O’Donnell,	2005).		This	influence	has	reached	even	to	the	preschool	level,	promoting	early	English	language	learning	in	the	recent	years	(Otomo	&	Danping,	2016).				These	social	and	educational	factors	form	and	justify	the	Japanese-teachers’	ideology	of	English	as	a	subject	for	tests.		This	ideology	informs	the	ways	the	Japanese-speaking	teachers	interact	and	socialise	children	into	studying	English	to	“beat	the	test”	(2016.03.01	Mr.	Bird	Interview),	as	Mr.	Bird	critically	describes	it.				The	ideology	of	English	as	a	study	subject	is	most	apparent	in	Eiken	classes	at	Mountain	View	English	Nursery	School.		The	nursery	school	has	used	Eiken	in	their	curriculum	since	it’s	early	stage	of	establishing	the	school	curriculum.		In	the	formal	interview	with	Mr.	Sogawa,	he	explains	how	the	nursery	school	views	and	uses	Eiken	in	the	curriculum.				Excerpt	16	(R	=	Researcher;	Mr.	Sogawa)		(Original	in	Japanese)		R:	 	 Sono	Eiken’o	hajimeta	kikkaketo	iunowa?		Mr.	Sogawa:	 Anō	okāsamatachi	kara	desunē,	sōiu	yōbōga	detandesu.		R:	 	 Okāsan	kara	yōbōga	deta?		
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Mr.	Sogawa:	 Yosono	gakkōga	desune,	yosono	eigo	gakkōga	Eiken’o	sakan’ni	yatteru	tokoroga	arimashite.		Anō	sōiunomo	yattehoshi’i	toiu	ikenmo	tori’irete	yattemita	tokoro	desune,	anō	kodomotachiwa	Eiken’nō	tameni	benkyōshita	wakedewa	nain	dakedo,	yomutokoro	madewa	benkyō	shitetan	desuga,	hajimete	miruto	desune,	jidōEikenwa	kantan’ni	torete	shimatte,	de	gokyūmo	benkyō	saseruto	suguni	torete.		De	yon,	santo	iukotode.		R:	 	 Sorewa	sonō,	gakkōno	sērusu	pointoni	nattemasuka?		Mr.	Sogawa:	 Sōdesune.		Anō,	mā,	Eikenwa	desune,	mokuteki	dewa	nakute	desune,	eigo’o	benkyōsaseru	tameno	shudanto	shite,	anō	okonatte	orimasu.		Yappari	anō,	soreo	surukoto,	mokuhyō’o	motte	yarukotoni	yotte,	anō	goiryokuo	yappari	kakutoku	dekimasushi,	anō	īmawashi	toka	desune	anō,	jyōshiki	tekina	īmawashitte	iuno’o	minitsuke	saseru	kotoga	dekiru,	aruiwa	tangono	chikaramo	hueruto.		De	tōzen	yomuchikara	desune,	ga	yashinawareruto	iukotode,	anō	eigo’o	benkyōsuru	shudan’no	hitotsu.		De	anō	Eikenga	torerunowa	hukusanbutsu.		Eigo’o	benkyōshite,	ē	eikaiwao	saseru	uedeno	hukusanbutsuto	shite	okonatte	orimasu.		(English	translation	by	the	researcher)		R:	 	 What	made	you	start	Eiken	at	the	school?		Mr.	Sogawa:	 Well,	we	received	requests	from	mothers.		R:	 	 Requests	from	mothers?		Mr.	Sogawa:	 Yes.		About	Eiken,	there	is	actually	another	English	nursery	school	that	puts	a	lot	of	emphasis	and	efforts	on	Eiken.		So,	some	of	the	mothers	requested	us	to	start	teaching	classes	for	Eiken,	and	we	started	teaching	
Eiken	classes.		Children	are	not	primarily	studying	English	for	Eiken	in	the	nursery	school.		We	teach	them	reading	(but	not	for	Eiken).		But,	when	we	
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started	Eiken	classes,	children	passed	the	jidō	Eiken	(specially	designed	for	young	children)	with	ease.		Then	we	had	them	study	for	the	grade	5	test,	and	they	passed	it	quickly.		Then	to	the	grade	4,	and	the	grade	3.		R:	 Has	that	become	one	of	the	sales	points	of	the	school?				Mr.	Sogawa:	 Well,	Eiken	is	not	the	end,	but	it	is	the	means	to	have	children	study	English.		Evidently,	by	doing	it,	by	doing	it	with	goals,	they	can	obtain	vocabulary	and	expressions	(of	English).		We	can	help	them	learn	how	to	say	things,	and	also	we	can	help	them	increase	the	number	of	vocabulary.		Of	course	we	cultivate	reading	skills	in	them	(through	teaching	Eiken).		It	is	one	of	the	ways	to	learn	English	here.		Passing	the	Eiken	tests	is	a	byproduct.		We	are	doing	Eiken	as	a	byproduct	of	the	English	conversation	lessons	here.				 (17.03.2016	Mr.	Sogawa	Interview)		Mr.	Sogawa	explains	that	the	nursery	school	started	the	Eiken	programme	as	a	response	to	requests	from	some	parents.		The	programme	first	offered	Jido	Eiken	(Eiken	tests	especially	for	younger	learners),	and	Mr.	Sogawa	reports	that	the	teachers	were	surprised	to	see	how	quickly	children	passed	the	Jido	Eiken	as	well	as	the	lower	grade	
Eiken	tests.		It	is	important	to	note	here	that	the	lowest	grade	(grade	five)	Eiken	test	covers	the	English	grammar	and	vocabulary	at	the	first	grade	in	junior	high	school	(equivalent	to	seventh	grade	in	typical	American	and	British	schools)	level.		The	teachers	were	surprised	to	see	young	children	under	age	six	passing	these	tests.				According	to	Mr.	Sogawa,	studying	for	and	passing	Eiken	tests	is	not	the	primary	focus	of	the	programme.		Rather,	the	nursery	school	views	Eiken	as	a	means	to	study	English,	and	passing	Eiken	tests	is	a	byproduct	of	learning	English.		Mr.	Sogawa	told	on	other	occasions	that	some	of	the	children	in	the	Whale	group	during	the	time	of	data	collection	passed	the	Pre-Second	grade	test,	which	covered	materials	taught	at	the	high	school	level.		It	is	clear	from	the	interview	with	Mr.	Sogawa	and	other	Japanese-
	 154	
speaking	teachers	that	the	Eiken	programme	at	Mountain	View	English	Nursery	School	plays	an	important	role	in	teaching	English	to	young	children.				Another	role	of	the	Eiken	programme	at	the	nursery	school	is	to	serve	as	tangible	evidence	of	children’s	English	language	acquisition.		It	is	common	to	hear	from	parents	that	they	do	not	have	much	opportunity	to	see	their	children	speaking	English	neither	inside	nor	outside	the	nursery	school.		The	lack	of	evidence	makes	some	parents	worry	about	their	children’s	development	of	skills	in	English.		Riko’s	mother	in	the	interview	expresses	her	concern	about	not	having	anything	to	prove	her	daughter’s	English	acquisition.				Excerpt	17	(Mother	=	Riko’s	Mother;	R	=	Researcher)		(Original	in	Japanese)		Mother:	 Watashi	hajime	haitta	tokini,	betsuni	Eiken	hantai	demo	nakattashī,	son’na	hitsuyō	nainato	omou.		Hantaidewa	naikedo,	son’nani	hitsuyōjya	nainato	omottetan	desukedo,	kō,	okkikunatte	kruni	tsurete,	konoko	an’nani	eigo	deskirunoni,	nihonjin’ni	shaberanaijya	naidesukā?		Nan’nimo	shōmei	dekiru	monoga	naito	omotte.		R:	 Naruhodo.		Mother:	 Jyā	Eiken	ganbattarātte	omotte.		(English	Translation	by	the	researcher)		Mother:	 When	Riko	started	going	to	the	nursery	school,	I	did	not	really	oppose	the	
Eiken	programme,	but	I	did	not	think	that	was	necessary,	either.		I	did	not	oppose	it,	but	I	thought	it	was	not	needed.		Now	she	has	grown	up,	and	she	can	speak	English	very	well.		But,	she	does	not	speak	English	to	any	Japanese	people,	right?		So	it	just	hit	me	that	there	is	nothing	to	prove	her	English	skills	and	level.			
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R:	 I	see.		Mother:	 So	then	I	thought	she	should	do	Eiken.				 (05.11.2015	Riko	Mother	Interview)		Riko’s	mother	mentions	in	the	interview	that	she	is	aware	of	how	well	her	daughter	speaks	English	at	the	nursery	school.		However,	she	has	no	physical	proof	of	Riko’s	English	acquisition	to	her	family	members	and	friends	because	Riko	refuses	to	speak	English	outside	the	nursery	school.		Riko’s	mother	now	considers	studying	for	and	passing	Eiken	tests	as	important	evidence	of	Riko’s	progress	in	English	language	learning.		Eiken	certificates	issued	upon	passing	Eiken	tests	also	serve	as	proof	of	children’s	English	language	acquisition.		In	Daiki	and	Itsuki’s	house,	their	parents	framed	and	hanged	their	Eiken	certificates	on	the	wall.		The	father	explained	in	the	interview	that	when	Daiki	and	Itsuki’s	grandparents	visited	their	house,	they	saw	the	certificates	and	they	praised	their	grandsons	for	learning	English	and	passing	Eiken	tests	(2015.11.06	Daiki	and	Itsuki	Parents	Interview).		Eiken	provides	milestones	for	parents	to	measure	children’s	progress	and	development	in	English	language	acquisition.		It	brings	certain	assurance	and	satisfaction	to	parents	with	their	children’s	successful	acquisition	of	English	at	the	nursery	school.				These	views	of	the	teachers	and	parents	shape	the	Eiken	programme	at	the	nursery	school,	and	they	also	shape	the	ways	the	Japanese-speaking	teachers	teach	children	in	
Eiken	classes.		Furthermore,	the	national	ideology	of	English	language	learning	for	high	school	and	university	entrance	examinations	in	Japan	informs	the	Japanese-speaking	teachers	to	teach	English	for	tests	(Nishino	&	Watanabe,	2011).		To	achieve	the	goals	of	learning	English	and	passing	Eiken	tests,	the	Japanese-speaking	teachers	socialise	children	into	a	different	style	of	learning.		The	Japanese	way	of	learning	contrasts	with	the	more	Western	learning	style	to	which	the	English-speaking	teachers	socialise	children.						
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Excerpt	26	(Mr.	St	=	Mr.	Stewart;	R	=	Researcher)		Mr.	St:	 If	I	wanna	try	to	have	as	more,	as	natural	to	native,	like	culture	as	I	can,	I	wouldn’t	have	anything.		However,	like	they	wanna	keep	as	close	to	Japanese	culture	as	because	obviously	the	kids	after	they	graduate	here,	they	will	go	to	a	Japanese	elementary	school,	and	if	they	don’t	have	those	skills,	then	in	that	aspect	of	life	they	would	be	far	behind.		So	we	have	to	try	and	create	something.		So	here,	we’ve	created	the	whole	thing	of	like	the	teachers	ask	“are	you	ready	to	eat?”	and	the	kids	reply	“yes	let’s	eat.”	R:	 Yea.		Mr.	St:	 And	that’s	as	close	to	the	culture	and	close	to	the	natural	speaking.		I	kind	of	put	them	together,	there	is	a	lot	of	things	in	English	that	they	don’t	have	but	they	have	in	Japanese.	 (01.03.2016	Mr.	Stewart	Interview)		Although	Mr.	Stewart	wishes	to	abandon	all	the	Japanese	cultural	aspects	to	make	the	English	immersion	programme	at	the	nursery	school	“as	natural	to	native”	like	learning	environment,	he	understands	that	the	nursery	school	has	a	responsibility	to	prepare	children	for	Japanese	elementary	school.		To	better	prepare	students	for	Japanese	elementary	school	and	at	the	same	time	maintain	its	English	immersion	status,	Mr.	Stewart	explains	that	the	Japanese-speaking	and	English-speaking	teachers	work	together	to	translate	and	transform	Japanese	culture	to	be	delivered	in	English	(Melinte,	2012;	Zhou,	2008).		He	provides	an	example	of	having	an	exchange	of	short	phrases	before	eating	lunch.		When	lunch	is	ready,	one	or	two	children	in	charge	of	leading	this	practice	ask	if	everybody	is	ready	to	eat.		Then	they	say	“oagari	nasai,”	which	translates	to	please	partake	of	the	food,	and	the	rest	of	the	students	reply	“itadakimasu,”	which	can	be	translated	as	I	humbly	partake	of	it.		This	Japanese	cultural	practice	is	to	show	gratitude	to	food,	and	it	is	widely	practiced	at	schools.		Mr.	Stewart	reports	that	he	had	to	create	something	that	replicates	the	cultural	practice	of	thanking	for	food	in	as	natural	English	as	possible.				
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This	creative	linguistic	practice	is	a	result	of	finding	an	accommodative	position	of	managing	a	Japanese	nursery	school	in	English.		In	social	and	learning	theory,	it	is	a	“third	place”	(Bhabha,	2004)	where	hybrid	linguistic	practices	(Lam,	2004)	emerge	and	“linguistic	and	cultural	hybridity”	(Haney,	2003,	p.	163)	are	enjoyed.		These	hybrid	practices	socialise	children	“by	and	through	language	into	new	domains	of	knowledge	and	cultural	practices”	(Bayley	&	Schecter,	2003,	p.	2).		These	hybrid	practices	are	context	specific	to	Mountain	View	English	Nursery	School,	and	the	children	attending	the	nursery	school	are	socialised	into	unique	ways	of	implementing	a	Japanese	nursery	school	in	English.		The	following	section	will	present	another	hybrid	linguistic	practice	to	discuss	further	the	nursery	school’s	hybrid	language	socialisation	practice	and	its	effects	on	children.				
7.3.1	Closing	Exercise		It	is	a	common	practice	in	Japanese	classes	that	students	greet	their	teachers	at	the	beginning	and	the	end	of	each	class	by	standing	up,	saying	thank	you	for	teaching,	and	bowing	in	unison	(Lewis,	1988,	1989).		This	cultural	practice	is	tied	to	an	idea	of	cultivating	politeness	toward	teachers	(Burdelski,	2010).		The	teachers	at	Mountain	View	English	Nursery	School	adopted	this	practice	in	English	to	end	lessons.		The	following	excerpt	provides	a	typical	procedure	of	how	this	Japanese	cultural	practice	is	conducted	in	English.				Excerpt	27	(Mr.	A	=	Mr.	Anderson;	Elephant	=	Elephant	class)		Mr.	A:	 alright	(.)	hey	stop	(.)	okay	(.)	what	do	we	say	at	the	end	of	our	lesson	(.)		Elephant:	 thank	you	very	much	see	you	next	time	(.)		 (24.03.2016	Elephant	Class)		The	closing	practice	always	follows	the	pattern	of	a	teacher	asking	“what	do	we	say	at	the	end	of	our	lesson?”	and	children	saying	“thank	you	very	much	see	you	next	time”	in	response.		The	literal	translations	of	these	lines	do	not	correspond	with	how	the	closing	
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greeting	is	conducted	in	Japanese.		However,	from	a	pragmatic	point	of	view,	it	achieves	the	same	goals	of	marking	the	end	of	a	class	and	thanking	the	teacher	for	their	teaching.		The	closing	practice	is	another	hybrid	linguistic	practice	(Lam,	2004)	of	managing	classes	the	Japanese	way	through	the	medium	of	the	English	language.				Over	the	ten	months	of	conducting	data	collection,	the	closing	practice	was	observed	more	in	the	classes	with	the	Elephant	children	than	the	other	two	older	age	groups,	namely	the	Cat	and	Whale	groups.		This	observed	tendency	was	explored	and	confirmed	in	the	interviews	with	the	teachers.		The	following	excerpt	from	the	interview	with	Mr.	Anderson	explains	the	use	of	the	closing	practice	and	its	socialising	effects.				Excerpt	28	(R	=	Researcher;	Mr.	A	=	Mr.	Anderson)		R:	 So	like	with	Elephants,	at	the	end	of	the	class,	you	always	ask	them	to	say,	you	ask	them	“what	do	you	say	at	the	end	of	a	class?”		Mr.	A:	 Uh-huh.		R:	 But	sometimes	I	see	that	with	Cats,	but	Whales	you	hardly	ever	do	that	(h).		Mr.	A:	 Yea.		R:	 Why?		Why	is	that?		Mr.	A:	 Yea	(h).		R:	 Have	you	ever	thought	about	why?			Mr.	A:	 Yea.	I,	umm,	sometimes,	as	they	get	older,	for	me	anyways,	cause	that’s	something	I	do	like,	for	the	young	kids	we	always	say	it	and	then	as	they	get	older,	I’m	kind	of	less	strict	about	it	because	I	don't	know,	sometimes,	when	you	repeat	something	so	much	loses	its	meaning.		
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Excerpt	29	(Riko;	Wakana)		Riko:	 I	draw	my	grandma	(.)		Wakana:	 bāba	chan?	(grandmother)	(.)		Riko:	 don’t	speak	Japanese	(.)		 (01.09.2015	Whale	Crafts)		The	interaction	in	the	excerpt	begins	with	Riko	telling	Wakana	that	she	is	drawing	a	face	of	her	grandmother.		Wakana	responds	to	this	initiation	of	conversation	by	saying	a	Japanese	phrase	for	grandmother	in	a	very	informal	style	with	a	suffix	usually	used	for	a	small	child.		The	form,	light	and	high-pitched	tone,	and	the	uprising	ending	suggest	that	Wakana	may	be	trying	to	be	funny.		However,	Riko	reacts	to	Wakana’s	use	of	Japanese	in	a	strict	manner.		She	immediately	tells	Wakana	not	to	speak	Japanese.		Children	in	the	current	study	use	the	line	of	“don’t	speak	Japanese”	frequently	to	make	corrections	on	peers’	use	of	Japanese.				Riko	plays	the	role	of	an	agent	in	socialising	her	friend	in	this	interaction.		She	reiterates	and	reinforces	the	English	only	policy	and	thus	socialises	Wakana	not	to	use	Japanese	at	the	nursery	school.		It	appears	that	Riko	achieves	her	child	agency	and	plays	the	socialising	role	without	a	challenge	from	Wakana.		This	observation	does	not	assume	that	Wakana	is	not	aware	of	the	English	only	policy.		Indeed	the	field	notes	show	her	making	a	correction	on	her	friend’s	use	of	Japanese	in	another	occasion.		In	this	light,	it	is	not	the	knowledge	of	English	only	policy	that	positioned	Riko	as	the	socialising	agent.		Rather,	it	is	Wakana’s	violation	of	the	English	only	policy	that	created	an	unequal	relationship	between	Riko	and	Wakana	in	terms	of	who	is	more	appropriate	in	conducts.		Riko	achieves	child	agency	through	being	in	line	with	the	English	only	policy,	and	it	allows	her	to	negotiate	a	change	to	Wakana’s	linguistic	choice	and	use.				In	addition	to	the	explicit	directive,	some	children	with	advanced	English	vocabulary	make	corrections	by	providing	English	equivalents.		This	corrective	strategy	not	only	
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reminds	the	English	only	policy	but	also	helps	peers	learn	English	words	and	phrases	so	that	they	can	better	adhere	to	the	policy.		The	following	interaction	between	Yamato	and	Itsuki	in	their	Eiken	class	shows	how	Itsuki	plays	an	agentive	role	in	correcting	Yamato’s	use	of	Japanese	by	providing	an	English	equivalent.			Excerpt	30	(Yamato;	Itsuki)		((A	boy	writes	a	kanji	(Chinese	character)	on	his	paper.))		Yamato:	 yama	(mountain)	(.)		Itsuki:	 mountain	(.)	don’t	speak	Japanese	(.)	it’s	mountain	(.)			 (17.12.2015	Yamato	&	Itsuki	Eiken)		Yamato’s	use	of	Japanese	in	this	interaction	is	a	reaction	to	a	challenge	by	a	boy	who	writes	a	kanji	(Chinese	character)	on	a	piece	of	paper	and	asks	Itsuki	and	Yamato	if	they	know	it	or	not.		The	kanji	represents	yama	or	mountain	in	English.		Yamato	sees	the	
kanji	and	reads	it	correctly	in	Japanese.		Itsuki	reacts	to	Yamato’s	use	of	Japanese.		He	not	only	tells	Yamato	not	to	speak	Japanese	but	also	provides	the	English	word	“mountain”	which	is	the	accurate	translation	of	yama	in	Japanese.		Itsuki	repeats	the	English	word	“mountain”	to	emphasise	his	correction	to	Yamato’s	unaccepted	use	of	Japanese.				Making	corrections	by	providing	English	equivalents	requires	children	to	have	more	knowledge	of	English	than	simply	telling	peers	not	to	speak	Japanese.		For	instance,	if	Itsuki	had	not	learned	the	English	word	for	yama	in	Japanese,	he	would	not	have	been	able	to	make	the	correction	in	the	above	excerpt.		This	observation	suggests	that	children’s	agentive	participation	in	peer	language	socialisation	is	enhanced	with	their	linguistic	knowledge	and	skills.		A	similar	observation	is	found	in	Mökkönen’s	(2013)	ethnographic	accounts	of	how	Finnish	children	at	an	English	immersion	primary	school	negotiate	their	language	socialisation	experience	with	their	abilities	in	different	languages.		The	children	with	advanced	linguistic	knowledge	and	skills	participate	and	
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negotiate	in	peer	socialisation	more	effectively.		They	socialise	their	peers	by	providing	models	of	how	and	in	what	language	they	should	speak.				Other	data	in	the	current	study	suggests	that	children	learn	how	to	correct	peers	by	providing	English	translation	from	observing	the	English-speaking	teachers.		The	observation	data	show	some	occasions	when	the	English-speaking	teachers	allow	children	to	use	Japanese	words	and	phrases	that	are	specific	to	the	Japanese	culture	and	language.		The	English-speaking	teachers	use	these	occasions	to	teach	new	English	vocabulary	and	phrases,	and	it	helps	children	obtain	the	necessary	knowledge	to	explain	Japanese	culture	in	English.			The	following	excerpt	shows	how	Mr.	Stewart	facilitates	the	translation	process	in	a	class	with	the	Whale	children.		The	teacher	and	children	talk	about	their	experiences	during	the	winter	break.		Children	use	many	Japanese	words	in	the	interactions	to	describe	the	cultural	food	and	events	during	New	Year’s	Days.				Excerpt	31	(Mr.	St	=	Mr.	Stewart;	Nanami)		Mr.	St:	 Nanami	(.)	what	did	you	do	over	the	break	(.)		Nanami:	 I	went	to	my	grandma’s	house	(.)		Mr.	St:	 what	did	you	do	at	your	grandma’s	house	(.)		Nanami:	 I	(.)	eat	(.)	soba	(.)		Mr.	St:	 you	ate	soba	(.)	so	noodles?	(.)		Nanami:	 [yes]	(.)		Mr.	St:	 [you]	had	some	noodles?	(.)	did	you	eat	some	rice	cakes?	(.)		Nanami:	 no	(.)		Mr.	St:	 you	didn’t	eat	rice	cakes?	(.)		
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Nanami:	 I	ate	some	kani	(crab)	(.)		Mr.	St:	 kani	is	crab	(.)		Nanami:	 crab	(.)		Mr.	St:	 you	ate	(.)	wow	(.)	giving	crab	to	a	six	year	old	(.)	did	you	like	it?	(.)		Nanami:	 yes	(.)		Mr.	St:	 very	much?	(.)	you	ate	like	oh	I	like	this	crab	(.)	like	that?	(.)			Nanami:	 no	(.)		Mr.	St:	 that’s	good	(.)	like	that	okay	(.)		 (05.01.2016	Whale	Class)		Mr.	Stewart	asks	a	number	of	questions	to	help	Nanami	talk	about	her	experience	during	the	winter	holidays.		Nanami	uses	Japanese	words	in	the	conversation	to	explain	what	she	ate	at	her	grandmother’s	house.		The	first	word	soba	is	dark	noodles	traditionally	eaten	on	New	Year’s	Eve.		The	second	word	kani	translates	to	crab	in	English.		It	is	important	to	mention	that	Mr.	Stewart	does	not	denounce	Nanami’s	use	of	Japanese	and	show	any	intentions	to	send	her	to	the	corner.		Instead,	he	provides	English	words	for	the	Japanese	words	and	further	helps	Nanami	form	her	sentences	without	using	the	Japanese	terms.		Mr.	Stewart’s	correction	through	providing	translation	is	made	possible	with	his	experience	and	knowledge	of	the	Japanese	culture	and	language.		Mr.	Stewart	not	only	teaches	English	vocabulary	but	also	socialises	Nanami	to	better	observe	the	English	only	policy	through	the	correction	by	providing	English	translations.		These	interactions	may	become	a	model	that	children	observe	and	learn	how	to	make	corrections	through	providing	English	equivalents	to	replace	and	eliminate	Japanese	words.				
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Although	this	study	is	limited	for	making	a	direct	connection	between	the	teacher’s	practice	of	providing	English	translation	and	children’s	use	of	the	same	strategy	in	peer	language	socialisation,	it	makes	an	informed	suggestion	that	the	teacher-child	socialisation	is	reproduced	in	child-child	socialisation.		Its	socialisation	effect	of	reminding	and	reinforcing	the	English	only	policy	is	also	extended	from	one	language	socialising	interaction	to	another.		In	this	light,	children	not	only	acquire	social	and	linguistic	knowledge	through	interacting	with	teachers	in	the	classroom,	but	also	they	apply	their	knowledge	to	achieve	agency	and	socialise	their	peers.				
8.1.2	Playing	a	Spokesperson	Role		The	children	at	Mountain	View	English	Nursery	School	play	the	role	of	a	spokesperson	for	the	teachers	to	achieve	child	agency	in	socialising	peers.		Being	a	spokesperson	for	the	teachers	in	this	study	does	not	mean	that	children	are	put	in	charge	of	teaching	lessons.		Rather	the	observations	show	that	children	sometimes	voluntarily	become	a	spokesperson	for	the	teachers	to	reinforce	classroom	rules.		In	order	for	them	to	play	this	role,	children	must	be	adequately	socialised	into	the	rules	and	other	pedagogical	strategies	that	the	teachers	use	for	classroom	management	(Moore,	2006).		Children	learn	these	classroom	practices	through	daily	interactions	with	their	teachers,	and	they	use	their	socialised	knowledge	of	classroom	management	to	socialise	peers	to	be	a	“good”	student	in	the	class.		Prerequisite	to	playing	an	agentive	role	in	this	peer	language	socialisation	practice	is	the	knowledge	of	the	classroom	rules	such	as	raising	hands	for	volunteering	and	not	running	in	class.		The	following	excerpts	show	how	some	of	the	children	use	their	socialised	knowledge	to	socialise	their	peers	into	observing	the	classroom	rules.				Excerpt	32	(Mr.	A	=	Mr.	Anderson;	Daiki)		Mr.	A:	 I	didn’t	even	write	the	word	yet	(.)		Daiki:	 your	hands	down	(.)	hands	down	(.)		Mr.	A:	 hands	down	(.)	okay	what’s	the	word	(.)	
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Excerpt	34	(Mr.	A	=	Mr.	Anderson;	Riko)		Mr.	A:	 you	make	it	a	big	letter	okay?	(.)	big	t	(.)	small	h	small	e	okay?	(.)		the	new	sentence	big	i	(.)	small	t	okay?	(.)		in	this	sentence	(.)	we	have	(.)	the	is	the	first	word	(.)	right?	(.)	don’t	play	with	the	crayons	come	on	(.)	turn	around	(.)	turn	around	sit	nice	(.)	yea	the	name	still	gets	capitalised	(.)	okay	good	(.)		Riko:	 John	(.)		Mr.	A:	 what	(.)			Riko:	 Minato	is	looking	at	Wakana	(.)		Mr.	A:	 turn	around	and	face	me	okay?	(.)	listen	to	me	(.)	okay?	(.)	so	(.)	the	first	word	is	(.)		 (07.07.2015	Whale	Class)		In	this	interaction,	Riko	interrupts	Mr.	Anderson	and	reports	that	Minato	is	looking	at	Wakana	and	not	paying	attention	to	Mr.	Anderson’s	teaching.		Riko’s	report	serves	as	a	catalyst	that	successfully	involves	Mr.	Anderson	in	the	process	of	correcting	Minato’s	misbehaviour.				In	another	interaction	from	a	class	with	the	Cat	children,	Itsuki	reports	to	Mr.	Anderson	that	Kaito	is	not	working	on	his	word	search	worksheet.		It	is	important	to	clarify	that	Kaito	was	a	Whale	group	age	child,	but	he	was	having	a	class	with	the	Cat	children	because	he	did	not	study	for	Eiken	while	all	the	other	Whale	children	were	in	their	Eiken	lessons.										
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Creating	Playful	Interactions		Another	example	of	teacher	language	socialisation	at	Mountain	View	English	Nursery	examines	how	children	actively	use	their	acquired	knowledge	to	direct	the	course	of	interaction	with	their	teachers.		Students	who	try	to	alter	classroom	activities	are	typically	seen	as	disruptive	troublemakers.		However,	in	the	language	socialisation	paradigm,	those	troublesome	children	may	play	a	significant	role	in	forming	classroom	activities	and	interactions	with	the	teachers	(Talmy,	2008).		The	current	study	observed	some	occasions	where	the	children	negotiated	the	course	of	classroom	interactions	through	creatively	applying	their	acquired	knowledge.				The	following	excerpt	shows	how	Yuma	obtains	knowledge	of	the	classroom	activity	and	immediately	applies	it	to	negotiate	and	shape	a	playful	interaction	with	Mr.	Anderson.				Excerpt	40	(Mr.	A	=	Mr.	Anderson;	Yuma;	Ren)		Mr.	A:	 Will	(.)	good	Hina	(.)	can	you	write	the	name?	(.)	Will	(.)	Will	(.)	Will	(.)	is	that	x?	(.)	is	that	X?	(.)	why	did	you	write	x?	(.)				Yuma:	 ((giggling))	(.)		Mr.	A:	 why	(.)	no	x	(.)	x	is	tomorrow	right?	(.)	right?	(.)	today	is	w	(.)	alright	the	next	name	(.)	is	(.)	Wyoming	(.)	is	that	a	funny	name?	(.)	Wyoming	(.)	okay	(.)	how	do	we	spell	it	(.)	w	y	o	m	i	n	g	(.)			
	Yuma:	 and	x	(.)		((Some	Elephant	children	start	saying	“x”	in	a	chanting	manner))	
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I	understand	that	data	will	be	kept	for	5	years	after	which	they	will	be	destroyed.			 	I	understand	that	the	data	could	be	used	for	future	analysis.			 	I	understand	that	I	can	withdraw	my	child’s	data	at	any	point	of	data	collection	and	by	30	April,	2016.				 	I	understand	that	I	will	NOT	be	given	the	opportunity	to	comment	on	a	written	record	of	my	child’s	responses.				 			
















































































































































































































































































I	understand	that	my	data	will	not	be	identifiable.				The	data	may	be	used	in	publications	and	presentations	for	both	academics	and	public.			 	I	understand	that	data	will	be	kept	for	5	years	after	which	it	will	be	destroyed.			 	I	understand	that	data	could	be	used	for	future	analysis.			 	I	understand	that	I	can	withdraw	my	data	at	any	point	during	data	collection	and	by	30	April,	2016.				 	I	understand	that	I	will	be	given	the	opportunity	to	comment	on	a	written	record	of	my	responses.		 				











































































































































































07.07.2015	 Tanabata	(Star	Festival)	Celebration	 Elephant,	Cat,	Whale,	all	the	teachers	 15:57		 English	Lesson	 Whale,	Mr.	Anderson	 23:28		 Eiken	 Sakura,	Mei,	Mr.	Sogawa	 23:49		 English	Lesson	 Cat,	Mr.	Stewart	 23:45	09.07.2015	 Eiken	 Elephant,	Mr.	Suzuki	 27:44		 Playtime	 Elephant	 17:07	14.07.2015	 Playtime	 Cat,	Whale	 11:35		 English	Lesson	 Cat,	Mr.	Stewart	 10:14		 English	Lesson	 Whale,	Mr.	Anderson	 29:33		 Playtime	 Elephant	 33:31	21.07.2015	 Playtime	 Cat,	Whale	 18:18		 English	Lesson	 Whale,	Mr.	Bird	 36:19		 Eiken	 Sakura,	Rio,	Mr.	Sogawa	 26:18		 Playtime	 Elephant	 31:43	28.07.2015	 Playtime	 Cat,	Whale	 12:21		 English	Lesson	 Whale,	Mr.	Anderson	 33:33		 English	Lesson	 Elephant,	Mr.	Bird	 26:12		 English	Lesson	 Cat,	Mr.	Bird	 31:45	04.08.2015	 Playtime	 Cat,	Whale	 26:20		 English	Lesson	 Whale,	Mr.	Stewart	 30:01		 English	Lesson	 Cat,	Mr.	Anderson	 32:22	25.08.2015	 Playtime	 Cat	 31:35		 English	Lesson	 Whale,	Mr.	Stewart	 27:29		 English	Lesson	 Whale,	Mr.	Stewart	 26:27		 Playtime	 Elephant	 36:05	01.09.2015	 Playtime	 Whale	 17:39	
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	 Eiken	 Elephant,	Mr.	Suzuki	 26:05		 English	Lesson	 Whale,	Mr.	Anderson	 28:30		 English	Lesson	 Cat,	Mr.	Stewart	 29:02	08.09.2015	 Playtime	 Cat,	Whale	 27:37		 Playtime	 Elephant	 26:49		 English	Lesson	 Whale,	Mr.	Stewart	 26:52		 Eiken	 Sakura,	Rio,	Mr.	Sogawa	 35:51	17.09.2015	 English	Lesson	 Elephant,	Mr.	Stewart	 25:48		 Birthday	Celebration	 Elephant,	Cat,	Whale,	all	the	teachers	 18:05		 English	Lesson	 Cat,	Mr.	Stewart	 38:17	24.09.2015	 English	Lesson	 Elephant,	Mr.	Stewart	 28:45		 English	Lesson	 Whale,	Mr.	Anderson	 30:08		 English	Lesson	 Cat,	Mr.	Anderson	 26:20	01.10.2015	 English	Lesson	 Elephant,	Mr.	Anderson	 25:59		 English	Lesson	 Cat,	Mr.	Anderson	 28:29		 English	Lesson	 Whale,	Mr.	Stewart	 24:30		 Eiken	 Yamato,	Daiki,	Itsuki,	Wakana,	Ms.	Takahashi	 32:29	06.10.2015	 Playtime	 Whale	 31:30		 Playtime	 Cat	 39:52	13.10.2015	 English	Lesson	 Elephant,	Mr.	Stewart	 23:01	30.10.2015	 Halloween	Party	 Elephant,	Cat,	Whale,	all	the	teachers	 91:37	05.11.2015	 English	Lesson	 Whale,	Mr.	Stewart	 29:34		 English	Lesson	 Cat,	Mr.	Anderson	 29:45		 Playtime	 Whale	 30:15	12.11.2015	 English	Lesson	 Whale,	Mr.	Anderson	 24:52		 English	Lesson	 Cat,	Mr.	Stewart	 28:11		 Eiken	 Elehpant,	Mr.	Suzuki,	Ms.	Takahashi	 24:11		 Eiken	 Riko,	Airi,	Mr.	Suzuki	 24:31	
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19.11.2015	 English	Lesson	 Whale,	Mr.	Anderson	 28:30		 English	Lesson	 Elephant,	Mr.	Anderson	 31:06		 English	Lesson	 Cat,	Mr.	Stewart	 30:02	27.11.2015	 English	Lesson	 Whale,	Mr.	Anderson	 30:21		 English	Lesson	 Cat,	Mr.	Stewart	 38:23		 English	Lesson	 Elephant,	Mr.	Stewart	 30:47		 Playtime	 Elephant	 25:27	03.12.2015	 English	Lesson	 Elephant,	Mr.	Anderson	 30:28		 English	Lesson	 Cat,	Whale,	Mr.	Anderson,	Mr.	Stewart	 27:26		 Playtime	 Whale	 26:44	10.12.2015	 Eiken	 Sakura,	Mei,	Ms.	Takahashi	 31:57		 English	Lesson	 Cat,	Mr.	Stewart	 30:24		 English	Lesson	 Elephant,	Mr.	Stewart	 29:21		 Eiken	 Nanami,	Airi,	Riko,	Wakana,	Ayano,	Mr.	Suzuki	 27:03	17.12.2015	 Eiken	 Yamato,	Itsuki,	Mr.	Sogawa	 27:46		 Eiken	 Elephant,	Ms.	Takahashi	 28:01		 Playtime	 Cat,	Whale	 36:24		 English	Lesson	 Cat,	Mr.	Anderson	 27:36	05.01.2016	 English	Lesson	 Whale,	Mr.	Stewart	 35:05		 English	Lesson	 Whale,	Mr.	Stewart	 31:53		 English	Lesson	 Cat,	Mr.	Anderson	 30:55	22.01.2016	 English	Lesson	 Whale,	Mr.	Stewart	 35:29		 Presentation	Practice	 Cat,	Mr.	Anderson	 31:33		 Presentation	Practice	 Elephant,	Mr.	Anderson	 22:11		 Presentation	Practice	 Cat,	Mr.	Anderson,	Ms.	Takahashi	 24:34	29.01.2016	 English	Lesson	 Whale,	Mr.	Stewart	 32:22		 Eiken	 Elephant,	Ms.	Takahashi	 24:51		 Presentation	Practice	 Elephant,	Cat,	Whale,	Mr.	Anderson,	Ms.	Takahashi	 56:00	
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04.02.2016	 English	Lesson	 Whale,	Mr.	Stewart,	Mr.	Sogawa	 23:15		 Presentation	Practice	 Cat,	Mr.	Anderson	 31:05		 Playtime	 Cat,	Whale	 44:37		 Playtime	 Panda	 11:47	12.02.2016	 English	Lesson	 Whale,	Mr.	Stewart	 31:42		 English	Lesson	 Cat,	Mr.	Anderson	 32:44		 Craft	 Elephant,	Mr.	Anderson	 25:28		 Eiken	 Riko,	Mr.	Suzuki	 27:04	16.02.2016	 Eiken	 Yamato,	Itsuki,	Mr.	Sogawa	 34:28		 Eiken	 Elephant,	Ms.	Takahashi	 24:33		 Playtime	 Cat,	Whale	 38:34		 English	Lesson	 Cat,	Mr.	Stewart	 27:59	24.02.2016	 English	Lesson	 Whale,	Mr.	Bird	 34:15		 English	Lesson	 Cat,	Mr.	Anderson	 30:22		 English	Lesson	 Elephant,	Mr.	Anderson	 32:29		 Eiken	 Nanami,	Airi,	Wakana,	Ayano,	Mr.	Suzuki	 21:30	02.03.2016	 Graduation	Picture	Taking	 Elephant,	Cat,	Whale,	all	the	teachers	 35:32		 English	Lesson	 Cat,	Mr.	Bird	 28:51		 English	Lesson	 Elephant,	Mr.	Bird	 29:54		 English	Lesson	 Cat,	Mr.	Bird	 27:46	17.03.2016	 English	lesson	 Elephant,	Mr.	Stewart	 32:03		 Graduation	Practice	 Whale,	Mr.	Anderson	 31:50		 Playtime	 Cat,	Whale	 38:38		 English	Lesson	 Cat,	Mr.	Stewart	 25:55	24.03.2016	 Eiken	 Sakura,	Mei,	Daiki	 34:45		 Graduation	Practice	 Elephant,	Cat,	Whale,	Mr.	Anderson,	Mr.	Stewart,	Mr.	Sogawa,	Mr.	Suzuki,	Ms.	Takahashi	
42:40	
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24.02.2016	 English	 Ms.	Anderson	 24:04	24.02.2016	 English	 Mr.	Anderson	 45:44	01.03.2016	 English	 Mr.	Stewart	 47:10	01.03.2016	 English	 Mr.	Bird	 68:24	10.03.2016	 Japanese	 Mr.	Suzuki	 25:41	10.03.2016	 Japanese	 Ms.	Takahashi	 39:48	17.03.2016	 Japanese	 Mr.	Sogawa	 25:26	17.03.2016	 Japanese	 Ms.	Saito	 17:06	24.03.2016	 Japanese	 Ms.	Katagiri	 13:29	30.03.2016	 Japanese	 Ms.	Sogawa	(Principal)	 38:56																										
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Appendix	7:	Sample	Field	Notes	
	28	July	2015		Observation	at	LIA		When	I	came	into	the	playroom	where	the	children	who	came	early	play	before	the	classes	started,	Koichi	started	talking	to	me	in	Japanese	right	in	front	of	the	children.		We	talked	for	a	while,	but	the	children	did	not	seem	to	care	that	we	were	talking	in	Japanese.		I	asked	about	this	in	the	interview	with	the	Dolphin	boys,	and	they	said	it	is	okay	for	the	adult	teachers	to	talk	Japanese	at	the	school.		The	English	only	policy	applies	only	to	the	children.		I	really	need	to	explore	this	further.				The	first	observation	was	conducted	during	the	playtime	with	Whale	and	Cat	children.		Today,	I	was	able	to	talk	to	some	of	the	boys	in	the	Dolphin	class.		I	talked	to	Daiki,	Itsuki,	and	one	another	boy,	and	we	were	talking	about	Japanese	power	rangers.		I	asked	them	if	they	knew	about	the	power	rangers	in	America.		I	explained	that	they	could	rent	those	DVDs	from	a	rental	shop,	but	Daiki	said	he	liked	power	rangers	in	Japanese.		Later,	I	was	able	to	talk	with	Rio	a	little	bit	when	she	was	playing	at	the	sand	box.		I	tried	to	ask	her	general	questions	to	start	a	conversation,	but	her	responses	were	“I	don’t	know”	and	“I	don’t	tell	you”.		I	was	surprised	to	hear	this	because	in	general	she	is	not	a	shy	girl	and	talks	to	me	quite	often.		Unfortunately,	the	latter	event	was	not	recorded.		I	think	I	accidentally	stopped	the	recorder	in	the	pocket.				During	the	second	period,	I	went	into	a	class	with	Whale	children	taught	by	John.		They	first	practiced	the	song	for	performing	in	front	of	the	parents.		John	reinforced	the	idea	that	their	parents	will	be	coming	to	listen	to	them	sing	the	song.		He	was	explaining	that	if	they	were	not	doing	it	well,	their	parents	would	compare	them	with	the	other	children	and	wonder	why	they	are	not	doing	it	well.		Again,	they	practiced	the	song	not	for	the	sake	of	the	children,	but	to	show	the	parents	the	evidence	of	what	they	are	paying	for.		Rob	further	supported	this	idea	when	I	was	having	a	chat	with	him	later.		He	said	trying	to	teach	a	3	year	old	how	to	hold	a	pencil	to	start	with	and	to	write	the	alphabet	letters	were	too	advanced	for	some	of	the	children.		But	at	such	young	ages,	they	are	taking	Eiken	tests	and	some	of	them	pass	the	tests.		That’s	what	the	parents	want	to	see	as	the	result	of	sending	them	to	an	English	immersion	school.		Rob	said	that	some	of	the	children	could	not	even	talk	about	their	dads,	but	they	have	to	learn	how	to	read	and	take	the	Eiken	tests.				In	the	lesson,	John	was	explaining	what	“uncle”	was	by	using	the	Japanese	terms.		But	he	used	a	very	similar	but	wrong	term	for	“uncle”.		He	said	for	his	niece,	John	was	her	“ojii-san	(grandpa)”.		This	made	the	children	laugh	but	among	the	laughter,	Riko	corrected	John	with	the	correct	term	“oji-san	(uncle)”,	but	John	told	her	that	he	was	not	“oji-san”	but	he	was	“ojii-san”,	and	Riko	did	not	say	anything	after	this.				Before	the	third	period	began,	I	was	talking	with	some	of	the	boys,	and	there	was	one	new	student	in	the	Elephant	class.		Because	he	is	new	and	he	has	not	learnt	the	English	only	policy,	he	started	talking	to	me	in	Japanese.		The	other	boys	who	have	been	in	the	
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school	longer	looked	very	confused	or	worried	about	this	violation	of	the	rule,	but	they	did	not	say	anything	but	looked	at	me	with	that	worrisome	expression	in	their	faces.		The	third	period	was	a	class	with	Elephant	children	taught	by	Rob.		This	was	the	most	difficult	class	to	observe	because	of	the	size	of	the	room	and	the	number	of	participants.		The	venue	for	the	Elephant	lesson	is	much	bigger	than	the	ones	for	the	Whale	and	the	Cat	children.		So,	physically	it	is	more	difficult	to	hear	what	the	children	say,	especially	when	they	are	talking	to	each	other.		Moreover,	the	number	of	the	participants	in	this	group	is	4	among	12	children.		They	sit	randomly,	so	it	is	almost	impossible	to	hear	what	those	participants	are	saying.		It	might	be	better	if	I	walk	around	the	room	near	the	children,	but	that	can	be	destructing	to	the	children	and	disturbing	the	teacher.				I	was	with	the	Cat	children	during	the	last	period	in	their	lesson	taught	by	Rob.		They	were	talking	about	what	they	ate	for	breakfast	and	their	family	members.		There	were	quite	a	few	new	faces	in	the	class.		They	come	to	the	school	only	during	the	summer	break.																																				
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Appendix	8:	Sample	Coding	
	Deductive	Coding	–	Language	Socialisation,	Children	and	Teachers		
	
	
	Inductive	Coding	–	Assigning	Codes		
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